



This is the published version:  
 
 Watty, Kim, Sugahara, Satoshi, Abayadeera, Nadana and Perera, Luckmika 2013, Developing a global model of accounting education and examining IES compliance in Australia, Japan, and Sri Lanka, Accounting education: an international journal, vol. 22, no. 5, pp. 502-506.     
Available from Deakin Research Online: 
 
 http://hdl.handle.net/10536/DRO/DU:30057872      Reproduced with the kind permission of the copyright owner.     
 
Copyright : 2013, Taylor & Francis 
 
This article was downloaded by: [Deakin University Library]
On: 13 November 2013, At: 20:52
Publisher: Routledge
Informa Ltd Registered in England and Wales Registered Number: 1072954 Registered
office: Mortimer House, 37-41 Mortimer Street, London W1T 3JH, UK
Accounting Education: An International
Journal
Publication details, including instructions for authors and
subscription information:
http://www.tandfonline.com/loi/raed20
Developing a Global Model of
Accounting Education and Examining
IES Compliance in Australia, Japan, and
Sri Lanka
Kim Wattya, Satoshi Sugaharab, Nadana Abayadeerab & Luckmika
Pereraa
a Deakin University, Australia
b Hiroshima Shudo University, Japan
Published online: 01 Nov 2013.
To cite this article: Kim Watty, Satoshi Sugahara, Nadana Abayadeera & Luckmika Perera (2013)
Developing a Global Model of Accounting Education and Examining IES Compliance in Australia,
Japan, and Sri Lanka, Accounting Education: An International Journal, 22:5, 502-506, DOI:
10.1080/09639284.2013.824199
To link to this article:  http://dx.doi.org/10.1080/09639284.2013.824199
PLEASE SCROLL DOWN FOR ARTICLE
Taylor & Francis makes every effort to ensure the accuracy of all the information (the
“Content”) contained in the publications on our platform. However, Taylor & Francis,
our agents, and our licensors make no representations or warranties whatsoever as to
the accuracy, completeness, or suitability for any purpose of the Content. Any opinions
and views expressed in this publication are the opinions and views of the authors,
and are not the views of or endorsed by Taylor & Francis. The accuracy of the Content
should not be relied upon and should be independently verified with primary sources
of information. Taylor and Francis shall not be liable for any losses, actions, claims,
proceedings, demands, costs, expenses, damages, and other liabilities whatsoever or
howsoever caused arising directly or indirectly in connection with, in relation to or arising
out of the use of the Content.
This article may be used for research, teaching, and private study purposes. Any
substantial or systematic reproduction, redistribution, reselling, loan, sub-licensing,
systematic supply, or distribution in any form to anyone is expressly forbidden. Terms &




































Developing a Global Model of
Accounting Education and Examining
IES Compliance in Australia, Japan, and
Sr i Lanka
KIM WATTY∗, SATOSHI SUGAHARA∗∗,
NADANA ABAYADEERA∗∗ and LUCKMIKA PERERA∗
∗Deakin University, Australia; ∗∗Hiroshima Shudo University, Japan
Received: November 2012
Accepted: June 2013
Published online: October 2013
ABSTRACT The introduction of International Education Standards (IES) signals a clear move by
the International Accounting Education Standards Board (IAESB) to ensure high quality
standards in professional accounting education at a global level. This study investigated how IES
are perceived and valued by member bodies and academics in three counties: Australia, Japan,
and Sri Lanka. It examined: (1) levels of awareness of IES; (2) drivers of compliance and
convergence and non-compliance and non-convergence with IES; and (3) key factors influencing
IES adoption. Both quantitative and qualitative data have been collected from interviews and
questionnaire surveys to report on these findings. Further, as part of the study, comprehensive
case studies of the accounting education systems of Australia, Japan, and Sri Lanka were
developed. These case studies not only provided an insight into issues of diversity, culture, and
language as they relate to IES, but also preceded the development of a global model of
accounting education.1 This model is proposed as a way to assist interested parties in any
country to readily identify their own unique system of professional accounting education.
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This study comprised an investigation of International Education Standards (IES) issues
across three diverse constituencies (Australia, Japan, and Sri Lanka) and the views of
two key stakeholder groups: International Federation of Accountants (IFAC) member
bodies in each country (professional accounting bodies) and accounting academics.2
The primary focus was on IFAC member bodies in each country with the secondary
focus on academics. The findings indicate variation in how IES are perceived and
valued, not only by IFAC member bodies, but also by a key stakeholder group: accounting
academics from different parts of the globe.
The research objectives were to: (1) identify the models of accounting education for
each country, noting similarities and differences that directly impact IES adoption (aware-
ness, convergence, compliance); (2) better understand the levels of awareness of IES by
member bodies and Higher Education Institutions (HEI); (3) identify the drivers of com-
pliance and convergence and non-compliance and non-convergence with IES by pro-
fessional bodies and HEI in three countries: Australia, Japan, and Sri Lanka; (4)
identify key factors that influence IES adoption to inform IFAC member bodies and
their members, and the IAESB decision-making processes; and (5) disseminate the find-
ings to promote an awareness of IES among colleagues working in member bodies and
HEI, and inform academics of the potential for enhanced subject design and improved
student learning outcomes to be gained from IES adoption.
The inclusion of Sri Lanka provides insight into how a developing country considers
and uses IES. That said, each of the three countries has a unique approach to accounting
education, and each has varying levels of engagement with the key member body/bodies in
their country. This aspect underscores the importance of considering those developed and
perhaps less developed accounting education systems in IAESB decision-making. As a
global body, hearing all voices is important, yet each one’s needs in terms of IAESB
support also may vary.
The research developed Accounting Education System Overviews for each country in
order to understand their models of accounting education and issues of IES compliance.
The selected countries represent diversity across culture, language, social and political
contexts, and accounting education models. In response to the case studies and on the
basis of feedback from various stakeholders, this project has developed a global account-
ing education model. The model provides the platform for discussion about key elements
of an accounting education system and one that may benefit countries in the early stages of
such development. This model is not proposed as one that will accommodate the diverse
needs of various countries who have their own unique cultural, political, social, and regu-
latory environments; rather, it serves as the starting point for a useful framework to assist
countries to reflect on the questions and identify a base level of relevant information for
further discussion.
Accompanying the model is a prototype, interactive e-resource that has also been devel-
oped by the researchers (see http://thegaem.org/). The e-resource provides access to base-
line questions that users can complete to provide the overview of their accounting
education systems. There is potential for the questions in the model to be translated into
many languages.
Method
The research design was primarily qualitative in relation to interviews and quantitative in
relation to the academic survey questionnaire. The project focused on interviews with


































IFAC member bodies and, to a lesser extent, academics in Australia, Japan and Sri Lanka.
Interviews were semi-structured and guided by an interview schedule developed to elicit
responses pertaining to the research objectives and questions. Interviews were recorded,
transcribed and reviewed. Inter-coder reliability was assured by using a minimum of
two members to review and analyse each transcript.
The questionnaire survey, drawing on the survey design of Sugahara and Boland (2011)
and Sugahara (2013), was developed to explore IES awareness amongst academics across
the three countries. The survey comprised two sections: (1) academics’ views on IES and
global convergence, accounting education and professional examination schemes; (2)
demographic information about the respondent. Academics were sent an email inviting
them to participate. The email was modified accordingly for each country to cater for
language and cultural differences. In total, 57 academics from Australia, nine academics
from Sri Lanka and 87 academics from Japan participated.
Main Findings and Recommendations (With Reference to Australia, Japan and
Sr i Lanka)
1. What Are the Existing Models of Accounting Education?
The case studies for each country provided a basis for developing the Global Model of
Accounting Education. The unique features of each of the accounting education
systems in Australia, Japan, and Sri Lanka were revealed as part of the case studies and
by addressing questions in the model.
In Australia at the national level, three professional accounting bodies are IFAC
member bodies, while in Japan and Sri Lanka there is only one national IFAC member
body. In Australia, entry to the professional programmes requires that a requisite body
of knowledge be assessed and passed. However, in Japan there is no such requirement,
with success in the CPA entry exam being the only entry requirement.
The accreditation process in Australia augments the relationship between academics
and professional bodies, whilst no such accreditation process occurs in Japan or Sri Lanka.
In Sri Lanka, students are able to, and most do, undertake the professional programme
concurrent with their undergraduate studies. In fact, many enrol in the professional pro-
gramme prior to enrolling in accounting programmes at university. In Australia, this is
rarely the case.
In Australia, benchmark discipline standards have been determined by the accounting
community – academics, employers and professional bodies – while the Science
Council of Japan (SCJ) is currently attempting to design and issue specific education
benchmark standards in accounting by the end of 2013. In Sri Lanka, a Subject Benchmark
Statement in Accounting provides guidance.
2. What is the Level of Awareness and Understanding of IES across Professional
Bodies and Accounting Academics?
Professional Bodies. Representatives from the national professional bodies in each
country revealed a good understanding of IES. There was some variation in the level of
commitment to incorporating IES into professional programmes across the three countries,
though generally there were attempts to do so. The value of IES as setting benchmark stan-
dards for accounting education globally was agreed to by all professional bodies. One of
the key themes to emerge was the recognition by all professional bodies of the difficulty of
convergence for developing nations.


































In Australia, the professional bodies do not see their role as promoting IES to aca-
demics; however, all interviewees agreed that academics ‘should’ have an awareness of
IES. The Japanese Institute of Certified Public Accountants (JICPA) similarly does not
see its role as one of awareness-raising in HEI; however, it endeavours to stay abreast
of the developments in the accounting schools. In Sri Lanka, the professional body indi-
cated that they strive to actively promote IES to academics.
Accounting Academics. The Australian academics had a broad knowledge of IES
without a specific understanding of their content. The three academics (of the six) who
had some awareness of IES conveyed their support for the idea of global convergence.
Like the members of the Australian professional bodies, however, they expressed their
concerns about the global applicability of IES, particularly in relation to developing
nations. Australian accounting education standards were seen by all of the academic inter-
viewees as already very high.
The six Japanese academics, in contrast, were sceptical of the quality of their under-
graduate accounting programmes. This scepticism has arguably translated to a resistance
to the implementation of IES into the domestic system, particularly at the undergraduate
level. The interviewees were insistent that IES would need to be incorporated with clear
conditions in place.
Two of the four Sri Lankan academics were effusive in their support of IES and the
move to global convergence. They demonstrated a proficient knowledge of IES and recog-
nized the benefits of global convergence to their developing nation and its professional
accounting qualifications.
3. What Can We Learn about Compliance/convergence or Non-compliance/
convergence with IES across the Three Countries?
Academics reported the key impediments to global convergence as language and cultural
differences, yet they were all in agreement that convergence was a worthy goal. Similarly,
professional bodies were supportive of convergence generally, though various concerns
were raised around levels of support, time lags, provision of resources, and effective com-
munications from IFAC/IAESB, particularly for developing nations.
4. What Are the Primary Costs and Benefits for Global Harmonisation of Accounting
Education? How Different Are these Elements in Each of the Target Countries?
Costs were conceived as those around increasing academics’ awareness of IES as a pre-
cursor to course design that reflect the standards, although matters of cost did not
feature prominently in discussions. The benefits referred to included increased mobility
for graduates and the benefit to the profession of an agreed benchmark standard for quality.
5. What Are the Obstacles to IES Adoption as a Basis for Harmonisation of
Accounting Education?
The primary obstacle revealed by both professional bodies and academics was around
language/translation, culture/learning approaches and recognition of countries being at
differing levels of development in their education systems. A preference for principles-
based standards with a less prescriptive focus was expressed.


































6. Is the Research Design Developed for this Project Transferable to Other
Countries, as the Basis for Better Understanding Matters Related to IES?
The research design, including model development and the questions used in the inter-
views, are included in the project report, which can be accessed at http://www.iaaer.
org/research_grants/IAAER_ACCA_InformingIASB_2ndRd.htm. The survey question-
naire is also provided, as are sources for interested parties.
Repor t Recommendations
1. That the IAESB, in consultation with key stakeholder groups, develops a communi-
cations strategy targeted at accounting academics for the purpose of improving their
awareness and understanding of IES. Why? Because many of the standards present a
global view for quality curriculum design and assessment, and they are as relevant
to educating future accounting professionals in higher education as they are in pro-
fessional programmes offered by IFAC member bodies. The strategy could include a
set of resources for academics to enhance their understanding of IES. Key objectives
of the communications strategy should be defined and evaluated, post-implementation.
2. That the prototype Global Accounting Education Model (accessible at http://thegaem.
org) be considered as a useful tool to better understand the basic components of
accounting education systems across the globe.
3. That the IAESB consider how it might better communicate IES to IFAC member
bodies in countries where English is a second language and where accounting education
systems are less developed. This may also include a suite of resources designed to
enhance the understanding and interpretation of IES for these professional bodies.
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Notes
1In this paper, accounting education refers to education that is provided at both university level (or equival-
ent) and that offered by member bodies.
2The full report (Watty et al. 2012) can be located at http://www.iaaer.org/research_grants/IAAER_ACCA_
InformingIASB_2ndRd.htm
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